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The Metaphysics of Creativity as
Reflected in Moreno’s Metapraxie and the
Mystical Tradition

ADAM BLATNER
ALLEE BLATNER

ABSTRACT. In his seminal book, The Theatre of Spontaneity, J. L. Moreno in-
troduced the term ‘‘“metapraxie’’ to highlight some of his basic philosophical ideas
about creativity. In this paper, these ideas are expanded by showing similarities of
essential concepts with aspects of the work of Whitehead, Bohm, Jung, and the
medieval Jewish mystics, the Kabbalists. The latter group’s system used a diagram
called the tree of life that suggested relationships among the basic components of
the creative act. These are discussed in terms of their implications for the modern
world.

THE PHILOSOPHY OF J. L. MORENO was based on his intuitive
sense of the central importance of the process of creativity, not only as
an aspect of human psychology but also, more important, as a funda-
mental aspect of all existence. He described a metaphysical concept he
called metapraxie, derived from the word praxis, referring to the idea of
practice rather than theory (Moreno, 1947, pp. 34-37). He was trying to
communicate his vision of the cosmos as being more an act than a state
of being. In light of a number of recent developments in the sciences
(Young, 1984) and the evolution of consciousness, Moreno’s idea is worthy
of recognition as being in consonance with our emerging world view.

Moreno’s concept of metapraxie shows similarities not onlywto White-
head’s philosophy (Blatner, 1985) but also to David Bohm’s theory of
the wholeness and the implicate order of existence (Bohm, 1979). It also
may be related to Carl Jung’s theory of archetypes; to aspects of kundalini
yoga (Pearce, 1985, p. 117; Ponce, 1973, pp. 150-153); and to some ideas
of the medieval Jewish mystics, the Kabbalists. Metapraxie is also com-
patible with Plato’s philosophy of essential forms, and its basic idea can
‘be found in the works of other philosophers.
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Moreno’s essential point in formulating the concept of metapraxie was
to communicate that there are creative processes that are innate in the
patterns of emergence of every event in our world, both physical and
mental. These are not directly measurable as manifest phenomena, but
rather are essential, abstracted, intuitively recognized commonalities that
give form to the particularities of existence in the view of Scheler (1958,
pp. 8-15). Scheler, a philosopher and older contemporary of Moreno’s
in Vienna, contributed to Moreno’s literary journal, Daimon, and con-
sidered recognition of this abstract level of existence to be a major com-
ponent of the philosophical endeavor. Jung’s concept of archetypes also
addressed unifying patterns of psychic functioning that he observed cross-
culturally in dreams, myth, ritual, and art; however, he did not extend
this observation to a concern with the nature of ultimate reality (Jung,
1959; Zolla, 1981).

Moreno’s insight arose from his contemplation of the universal nature
of creativity. In writing about metapraxie, he was attempting to develop
the philosophical foundation for his theories of creativity and spontane-
ity. His ideas also invite the reader to use intuition when considering the
nature of the creative act, to sense that there are essential elements that
are implicit in the act yet transcend its specifics. Prior to or within the
manifest, material level of existence (a relationship that is closer to that
of the dream and the dreamer than an aspect of time or space), there is a
realm or level of formative elements. Bohm calls this manifest level the
explicate order and the more primal process the implicate order. In psy-
chology the realm of formative elements is referred to by Jung as arche-
typal images; in the Kabbalah, it is called the world of formation.

Yet when one examines essential creative processes, one finds even
more implicit and almost mystical levels of metaphysical operations. Be-
hind and beyond the level of formation is what Bohm terms a level of
“‘causal energy,’”’ an ‘‘intent to display as a functional blueprint of possi-
bility’” (Pearce, 1985, p. 117). Jung might consider this level the category
of archetypes, prior to their taking form as images. In the Kabbalah, it is
called the world of creation, and it is this dimension that Moreno refers
to by his term metapraxie. Going further, there is the most basic level,
the ultimate state of existence from which everything springs. In the Kab-
balah, this is the world of emanation. At this stage, the mind has come as
close as it can to imagining, in the abstract, the unknowable and infinitely
energetic Godhead that Moreno refers to in his inspirational poetry (1971).

In order to understand these dimensions better, one must trace the
process, beginning with the most essential phenomenon, the primal en-
ergy. As this energy begins to enter the world, it first manifests itself as a
general creative impetus, then becomes elaborated as formative princi-
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ples. Only at this stage can it be directly perceived with one’s senses. Such
a process of unfolding can occur in the briefest of moments, probably
beyond our notion of time and space. From this realm, the manifest
products of creativity emerge. At this point in the process, only the final,
most materially manifested expressions can be detected, even with the
finest instruments. The other levels, as with the mathematics of subatomic
quantum physics, are derived through inferences and direct intuition.

In deep contemplation or disciplined meditation, a person’s conscious-
ness can be attuned to go beyond the conventional thoughts and images
of the manifest level, enter the dreamlike world of archetypal images,
penetrate into a state of formless awareness of pure energy—Moreno’s
metapraxie—and, on occasion, may briefly contact the moment of satori,
that mystical union with the wholeness of things.

The Tree of Life

An examination of the intrinsic nature of creativity and the complex-
ities involved in its source and manifestation also can be seen in the work
of the Kabbalists. During the 12th through the 16th centuries A.D., a
tradition of mysticism emerged in a part of the Jewish community living
around the Mediterranean, especially in Spain and northern Palestine.
These early practitioners of the Kabbalah (also spelled Qabbala or
Cabala) inspired followers and the development of a rich body of litera-
ture spanning hundreds of years. One aspect of this tradition was a dia-
gram called the tree of life (Figure 1), which was used for contemplation,
portraying 10 divine attributes in a particular relationship (Cook, 1974).
In some ways this can be viewed as similar to the tantric yoga method of
using diagrams, yantras, as aids in meditation. Scholars recognize that
these esoteric practices were a prescientific approach to penetrating the
mysteries of existence. In seeking the hidden meanings behind appear-
ances, practitioners of these ancient methods were using a more intuitive.
analog of modern biology, linguistics, particle physics, and psychoanaly-
sis, all of which, in this sense, may be thought of as esoteric endeavors.

The diagram of the tree of life may also serve, in more modern psycho-
logical terms, to remind us of the interrelation of basic creative processes
inherent in each person (Hoffman, 1981). This approach can be useful
not only philosophically but also in working in therapy, in personal growth,
or with aesthetic endeavors. The 10 divine attributes (in Hebrew, sefirot)
suggest many meanings (Halevi, 1975), but for the purposes of this arti-
cle, they may be thought of as principles worthy of consideration in any
creative act. The following brief review of the 10 aspects is useful in con-
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Figure 1. Diagram of the Tree of Life.

Receptivity

Creativity

Limitation Direction

Harmony,
" Balance
Context, Originality,
Cultural Individuation
Conserve
-- Imagination

Manifestation

templating further dimensions of the interconnectedness of the manifest
and premanifest.
The first attribute is that of unity, which reminds us that our existence

is all part of a greater wholeness. This level corresponds to the most basic
realm of primal energies.
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The second attribute is creativity, the primal desire. The third sefira is
the principle of receptivity, of recognizing that there are others also cre-
ating; it reminds us to be open to the field of action as part of our own
creativity. It also incorporates the creative power of not doing, in allow-
ing for or bringing forth the creativity of others, of knowing when to
wait, of allowing for the intervals between the notes. The principles of
creativity and receptivity form a syzygy, a pair df opposites that are more
like two sides of a coin, inseparable, meaningless without each other
(e.g., dark/light, figure/ground, male/female). As primal principles, yin
and yang (in Chinese philosophy) may be broadly considered as corre-
sponding to this syzygy. The creative and receptive principles form a syn-
thesis of source and relationship; this concept is also found in White-
head’s philosophy (Nobo, 1986). There are many other primal dualities
(Ornstein, 1972), and this level of the principles of creativity and recep-
tivity represent the realm of Moreno’s metapraxie.

The fourth through the ninth sefirot represent the realm of implicate
order, the world of formation. The fourth principle is that of purpose,
aim, focusing, or choice of direction, a shift from a vague yearning to
something more specific. Inevitably, this narrowing of activity involves
some degree of definition. This, in turn, implies (again as a syzygy) the
fifth principle, that of limitation or restriction. Every creative act gener-
ates this dynamic tension, wanting to pursue some aim and testing the
limits of its possibilities. The psychological implications here involve taking
responsibility for making choices and dealing with their consequences.

The sixth sefira functions as the essential aesthetic attribute, the re-
minder that one can seek harmony, balance, and beauty in one’s creative
efforts. In one sense, it is the product of the fourth and fifth sefirot, an
illustration of the mediating principle between two seeming polarities. It
should be noted that in coordinating a dynamic dance of creative proc-
ess, temporary imbalances, tensions, shifts, and modulations also have
some place. This principle should also be thought of as balancing the
next two sefirot.

The seventh sefira represents individuation, the emergence of original-
ity or unique variation. Yet here, too, one finds that such originality can
only be meaningful within a context of the eighth sefira, the principle of
the cultural environment (also called the cultural conserve by Moreno).
Otherwise, it becomes chaotic. The syzygy of these two principles might
be reflected in such creative activities as melodious bird songs within a
species, poetry within a general language structure, or a new philosophy
within a more general cuitural context. Even nonsense poetry or prose
must allow itself some restraint and integration within an ordinary form
if it is to succeed in achieving an effect rather than mere garble.
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The ninth sefira is the principle of imagination, dream, fantasy, or the
mental contents of inspiration. Perhaps this dimension also involves con-
nections with other psyches—part of the collective unconscious. In
nature, it may correspond with what Rupert Sheldrake (1981) calls mor-
phogenetic fields. Its implication is that we must honor and cultivate this
source of creativity and allow it some expression.

The 10th sefira is manifestation, without which creativity remains an
autistic illusion. It is a call to each of us to dare to express our creativity
in tangible forms, a reminder to write down our ideas, draw the pictures
in our mind’s eye, go to the piano and pick out the tune that keeps run-
ning through our heads.

To help make these abstract ideas more concrete, consider jazz musi-
cians as they improvise. They are intuitively aware of the unity of their
beings, their playing, and the audience—an illustration of the first princi-
ple. They enjoy their desire to make music and to cocreate with each
other (principles number two and three). A certain. melodic direction is
found (number four), yet in their improvisation, they test the limits of
that structure (number five). Within this process, there is the unifying
aspect (number six) of making the music sound good and seeking aesthetic
harmony. Each musician expresses some original explorations and indi-
vidual style (number seven) but remains within the general flow of the
key, rhythm, and musical form (number eight). The ninth principle
emerges from the interweaving of influencing and being influenced by
the audience and by one another, as well as the effect on the general
mood set by the decor and architecture, the weather, time of the day or
night. The amazing result of this multidimensional, cocreative activity is
that it is fully manifested (principle number ten). The activity happens in
a form that is real enough to be remembered far more vividly than a
dream, perhaps even to be recorded for other audiences and other times.

In this example, all 10 principles are operating and may, in fact, serve
the musicians as inspirations, sometimes on a subconscious level. In a
more conscious way, these 10 principles might be thought of as 10 guide-
posts for creativity or 10 basic archetypal themes that can be used for
conceptualizing a creative problem. Psychodramatists and other thera-
pists who emphasize the empowerment of patients’ creativity can also ap-
ply these ideas as a bridge to transpersonal work and a diagnostic aid for
clarifying emotional blocks or imbalances. Readers should note that
many difficulties result from a neglect of one or more of these aspects.

Implications of Metapraxie

This metaphysical model is meant to foster a contemplation of the in-
ner nature of creativity and the exercise of the innate capacity for crea-
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tive expressions. Its implications involve the sense of an imperative—a
moral, existential injunction to participate as cocreators of this world.
The universe is a divine gift that continues to give to mankind; accepting
and exercising responsibility as cocreators is the appropriate response.
The vision underlying all of Moreno’s work resonates with this idea; which
had been stated in 1931 by the philosopher Nicolai Berdyaev as the categori-
cal imperative: Be creative; and foster creativity in others. Rather than fur-
ther develop the metaphysical foundations of metapraxie, Moreno went on
to operationalize it. h

The essential corresponding principle to creativity is freedom, because
only with a sense of psychological freedom can a person entertain origi-
nal ideas; and only within a context of social freedom can one experi-
ment with these ideas. The essence of Moreno’s theory of sociometry is a
search for methods to increase the degrees of freedom in social systems.
Freedom of choice through sociometry, freedom of expression in psy-
chodrama, freedom of action in self-help groups, freedom of imagina-
tion in improvisational theater—all grew from his basic philosophy. Met-
apraxie informed and inspired his energies. It sustained his sense that all
forms can be questioned, manipulated, redefined, recreated because they
all emerged from a spirit of creativity that transcends tradition and form
itself. ,

Thus, Moreno freely experimented with techniques and also with media.
He asked if cinema or television could be utilized for therapy; how role
playing could be applied to education; how psychiatry could be applied
to problems of the greater society. (He envisioned such a field and called
it “‘sociatry.’’) He organized international conferences at which common
elements of diverse approaches to psychiatric treatment were integrated
long before such eclectic efforts were commonplace.

The emergence of the concept of creativity in philosophy has implica-
tions as profound as the effect of the idea of evolution in biology and
cosmology. Creativity as' we have been discussing it from Moreno’s vi-
sion in metapraxie catalyzes our ability to transcend attachments to
cultural forms—linguistic, socioeconomic, artistic, and educational. In
sociology, Philip Berger recognized that field’s potential to offer similar
freedom by creating a view from the outside (Berger, 1974). By applying
Moreno’s methods for learning to recognize the dynamics of roles, one
can begin to separate oneself from the performance. This freedom to
question assumptions inherent in roles allows them to be renegotiated.
For individuals, this is one of the goals of psychotherapy as well as of
* spiritual development. For groups and societies, it represents a potential
for creativity and progress toward more harmonious functioning.

Moreno’s deep commitment to the metaphysical truth of creativity,
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which he described as metapraxie, led to action methods that significantly

contributed to the evolution of the encounter group, existentialism in

psychotherapy, organizational development in industry, academic and

applied sociology, role playing and simulations in education, job train-

ing, and recreation, and improvisation in the theater, among others. This

common philosophy runs through all of his work and has resulted in ap-

proaches that promote creativity, liberate spontaneity, and further per-
sonal and collective development. He has endowed us with a legacy of
keys to unlock doors to greater freedom through the exercise of our own

creativity and the obligation to teach these skills to others.
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On the Definition of Psychodrama:
Another View

DAVID A. KIPPER"

ABSTRACT. It is argued that even a ‘“‘theory free’’ definition of psychodrama
requires a set of assumptions. A rationale for a previous article by Peter Felix Kel-
lermann (1987) to define psychodrama on the basis of its procedure is offered.
The discussion leads to proposing a general, brief, procedure-related, formal def-
inition.

IN A RECENT ISSUE, a thorough examination of the problems con-
cerning the definition of psychodrama was discussed (Kellermann, 1987).
Starting with the absence of a consensual definition, the analysis pro-
ceeded to identify a number of sources believed to have contributed to
the current state of confusion. The five sources mentioned were: the his-
tory of inconsistent definitions; the linking of psychodrama to the triadic
system, i.e., sociometry, group psychotherapy, and psychodrama; the
eclectic character of psychodrama; the lack of a clear separation between
therapeutic and nontherapeutic applications; and the tendency to relate
the definition to a specific theory. In an attempt to set the record
straight, Kellermann suggested a new point of departure by essentially
advocating the following position: Psychodrama ought to be considered
a self-contained, specific procedure (method) of psychotherapy, not
necessarily related to a particular theory. This approach seemed to rest
on two key elements. First, adopting a ‘‘theory-free’’ position, that is,
“‘psychodrama should be defined in a way that does not assume a theo-
retical orientation’’ (Kellermann, 1987, p. 78). Second, focusing on the
procedural aspects of the method in order to arrive at a definition of
“‘not what the intentions are or what is achieved, but a procedural de-
scription of what a psychodrama director actually does’’ (p. 78).

A closer examination of this position seemed to suggest that the two
elements are interrelated, that the second might be a corollary of the
first. Thus, subscribing to the notion of independence from theoretical

164
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affiliation would seem to leave the method as the only alternative frame
of reference.

Although the above position was formulated for the specific purpose of
defining psychodrama, nonetheless, its adoption signifies a profound de-
parture from traditional psychodramatic thinking. It implies that the hith-
erto claim for an exclusive relationship between the method of psycho-
drama and Moreno’s theory seems unnecessary. It goes even further to
suggest that such exclusivity sets undesirable constraints on the potential
wider acceptance of the psychodramatic procedure. As an alternative, it
conceptualizes the method -as a self-contained treatment intervention, sep-
arated from any specific theoretical orientation, thus claiming to broaden
its scope and placing it better among other therapeutic modalities.

The call for adopting such a broader perspective is not new. In a re-
view of the research on the effectiveness of psychodrama, a recommen-
dation was made to define psychodrama on the basis of its procedure
(Kipper, 1978). Furthermore, in a recent publication (Kipper, 1986), an
approach that specifically stressed the independence of the psychodra-
matic method and role playing from affiliation to any particular existing
theories of psychotherapy was introduced. This approach, based on the
notion of ‘‘conceptual neutrality,”” was described as follows:

After all, a large number, if not the majority, of clinicians subscribe to ther-
apeutic approaches other than psychodrama. . . . Recognizing the effective-
ness of role playing, however, they apply this form of therapy without a
model. This void calls for the formulation of a different kind of a general
paradigm for the use of role playing. In contrast with previous attempts,
which offered separate theory-bound models, the new proposed venture
must be governed by a rule that might be labeled ‘‘a conceptual neutrality.”’
This rule rests on . . . the recognition that it is possible to formulate a set of
principles that do not interfere with existing theoretical views. . . . Using a
literary analogy, a model based on ‘‘a conceptual neutrality’’ serves as the
text for which various theoretical approaches provide the commentaries.
(Kipper, 1986, p. 21)

The theoretical autonomy implied by the notion of ‘‘conceptual neu-
trality’’ is based on two inseparable parts: (a) an independence of exist-
ing theoretical views, and (b) a provision for @ new rationale for the
method (the procedure). It is this second part that is missing from, or at
least has not been clearly articulated by, Kellermann’s position, for even
a procedure (a method) requires a rationale, a model, or a theoretical
foundation of its own. The present contention is that a definition that
stems from a new conceptual outlook requires certain assumptions about
human nature as well as empirical suppositions concerning behavior and
its relationship to the environment. Such a rationale would provide a de-
fensible posture against the argument that the procedure rests on unsys-
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tematic, utilitarian sets of interventions. It would also provide a basis for
answering questions such as why does the definition underscore the im-
portance of dramatization; what is the justification for having scenes
that approximate real-life situations; or what is the need for using a vari-
ety of techniques?

The rationale provided by Kipper (1986) in the form of the ‘‘behavior
simulation paradigm’’ represents an attempt to fill this gap. Briefly, it
rests on these assumptions and principles.

(@) The ability of human beings to act (and role play) is part and parcel
of the process of living.

(b) Human beings can plan such acts (behav1or) in advance and pro-
duce the behavior volitionally as the result of either a conscious decision
or the request of others.

(¢) That ability is a manifestation of people s effort to master the
world that surrounds them.

(d) When such an effort fails, corrective measures, for example, psy-
chotherapy, might be required. The above-mentioned ability may be util-
ized in newly created miniature environments, namely, simulated condi-
tions aimed at facilitating better coping. Actually, this principle is con-
gruent with the basic premise underlying the psychodramatic method. It
is a method that provides ‘‘new opportunity for a psychodynamic and
sociocultural reintegration, [through] ‘therapeutic cultures in miniature’

. in leu or in extension of the unsatisfactory natural habitats’’
(Moreno, 1964, p. xxii).

(e) Simulated conditions involve patterns of interactions between par-
ticular sets of behaviors and the characteristics of the situation.

(f) It is hypothesized that these patterns of interactions constitute dis-
tinct phenomenological (experiential) states that activate or emphasize
different psychological processes; therefore, they are expected to pro-
duce differential outcomes.

These assumptions underlying the ‘‘behavior simulation paradigm,”’
which actually identifies some distinct patterns and their relations to
techniques, serve the method as a self-contained procedure.

For example, earlier a point was made regarding the merit of a sound
rationale vis-a-vis three possible questions pertaining to the definition of
the procedure. By subscribing to the above assumptions and principles,
this is how these questions can be answered. Assumptions a, b, and c ad-
dress the question of why the definition relies on dramatization and role
playing as its mode of expression. Assumption d provides a justification
for the question concerning the reason for using scenes that approximate
real-life situations and externalization of feelings and attitudes. Finally,
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assumptions e and f explain the reason(s) for having different tech-
niques. At this juncture, it might be pointed out that assumption f
demonstrates the inaccuracy of the criticism that the Kipper (1986) posi-
tion ‘‘lacks the phenomenological aspect of psychodrama’’ (Kellermann,
1987, p. 78). .

For traditional psychodramatists, accepting the first four assumptions
poses no difficulty because they seem congruent with Moreno’s theory.
The remaining two represent a new addition to the theory. Other users
may find the principle of ‘‘behavior simulation’’ sufficiently neutral and
easy to adopt, at the same time retaining their favorite theoretical affilia-
tion.

This still leaves open the issue of the formal definition of the method.
Formal definitions tend to be brief and general. For example, Valom
(1980) offered the following formal definition for existential psychother-
apy: ‘‘Existential psychotherapy is a dynamic approach to therapy which
focuses on concerns that are rooted in the individual’s existence’’ (p. 5).
Behavior modification was formally defined as ‘‘the attempt to apply
learning and other experimentally derived psychological principles to
problem behavior’’ (Bootzin, 1975, p. 1). Indeed, the definition ought to
emphasize the key element(s) that distinguish the method from others.
Starr (1977), for instance, pointed to the use of acting out as the key con-
cept in psychodrama, then continued to describe the particular structure
of the session. Her attempt, like some others (e.g., Kellermann, 1987),
reflects a more descriptive than formal definition. According to Yablon-
sky (1976, p. 4), ‘‘the difference between psychodrama and most other
methodologies, however, is that psychodrama comes closest to the
natural scenarios of people in everyday life.”” His point is reminiscent of
the assumptions underlying the behavior simulation concept. Therefore,
a possible formal definition of the method might read ‘‘a method that
uses dramatizations of personal experiences through role playing enact-
ments under a variety of simulated conditions as means for activating
psychological processes.”’
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eral applications of Moreno’s principles in daily life. Send them
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The Clinical Application of a Sociometric
Test in a Therapeutic Community:

A Case Study

NEIL M. PASSARIELLO
CRAIG NEWNES

ABSTRACT. This case study presents the implementation of a sociometric test in
a therapeutic community setting. After a description of the community and the
therapeutic program, the administration and the processing of the test resuits are
outlined. The group process is analyzed and discussed in terms of the norms and
values of the group and how the sociometric stars reflect those norms and values.
The implementation of the sociometric test is viewed as creating a therapeutic
shift in the group’s structure and norms.

WHILE INFORMAL APPLICATIONS of sociometric theory are em-
ployed quite frequently by psychodramatists and group therapists,
Moreno’s original formulation of the sociometric test is rarely discussed
in the literature as a therapeutic technique for use with clinical popula-
tions. Sociometry is offered more as a theoretical frame for the observa-
tion and assessment of group behavior (Enneis, 1951; Buchanan, 1980),
or as technique that has been taken away from therapeutic psychodrama
and been applied in other fields (Hart, 1979), or as a philosophical con-
struct that underpins psychodramatic theory (Mendelson, 1977). Specific
sociometric techniques are also alluded to in the literature (Seabourne,
1963; Kole, 1967), but there is little in the literature presenting case study
material that incorporates the philosophy, theory, and practice of the
sociometric test with clinical populations.

In approaching the implementation of the sociometric test, the clinical
staff raised concerns about the appropriateness of such an intervention.
After discussion, the staff decided to proceed with the sociometric test in
order to stimulate therapeutic interaction among the clients. The goals
for the event were to uncover the interpersonal choice patterns among

169
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the clients within the community; encourage the clients to consider how
their individual sociometric positions within this community reflected
their interpersonal styles not only in this group, but in forming relation-
ships generally within their own social atoms; encourage clients to take
responsibility for their interpersonal choices and to enact them; direct the
processing of the sociometric test towards working through individual re-
lationships within the community in a therapeutic manner, i.e., helping
clients to -attempt new, more satisfying conduct thus changing self-
defeating patterns.

The Program

The sociometric test was implemented in a residential, therapeutic
community for Roman Catholic priests, nuns, and brothers. The resi-
dents (i.e., the residential clients who comprise the therapeutic commu-
nity population) are all adults who spend from 6 to 14 months in the pro-
gram. The average length of stay is 9 months. While there are always
about 26 residents at one time, therapy is individually tailored to the
needs of each resident. Hence, the community has a rotating membership
with residents leaving when therapy is completed and new members tak-
ing their places. The community maintains approximately an equal num-
ber of men and women residents at all times. The range of life problems
and diagnoses among the residents is broad, from neurotic complaints to
those labelled severe personality disorders. There are no people with al-
cohol problems in this program, nor are there any severely disturbed, de-
lusional, or suicidal clients. ,

While the facility is not strictly a therapeutic community as conceived
by Jones (1953), it approaches that ideal by including a great number of
different types of group therapy in which residents are encouraged to be
responsible for assisting each other in their therapeutic growth. These
therapy groups include smalil ‘group therapy, psychodrama, expressive
therapy, art therapy, dance therapy, bio-energetic exercise group, psy-
chotheological integration group, music-sharing group, and others.

Despite these many groups, the core of the program is considered un-
officially by the residents and the clinical staff as consisting of two thera-
peutic modalities: the 50-minute therapy sessions that each resident has
twice weekly with an individual psychotherapist and the 1-hour, large
group community meetings that occur three times weekly. These large
group sessions include all 26 residents and all the clinical staff, 11 psy-
chotherapists.

Residents often refer openly to the primary therapeutic influence of
the dyadic therapeutic relationships that develop in individual psycho-
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therapy. Clinical staff also support this norm in staff meetings, since the
individual therapist of a particular client is expected to know that resi-
dent’s therapeutic goals most clearly. .

The special value that is placed on the large community group meet-
ings is supported by a number of factors. These meetings are scheduled
more frequently than any other therapeutic intervention. In addition, the
size of the group symbolizes its importance. Fears of deindividuation are
increased in large group settings. The presence of so many therapists sim-
ilarly raises separation/individuation issues for residents. Are they en-
couraged or discouraged by the proximity of their individual therapist?
Is dependency and expectancy for the therapists to do the work for them
heightened or reduced? The tension of simply being present in such a set-
ting takes considerable energy for residents and therapists alike. Unlike
the comfort of individual therapy, the large group immediately raises
fears of being sucked in or swamped, performance anxiety, and exagger-
ated concerns about trust and confidentiality.

Sharing of issues in the large group meetings is rated by the residents as
the most difficult therapeutic task that they must encounter in the entire
program. It has been suggested by staff members that the norm in the
community is that residents first become more open, trusting, and self-
disclosing in individual therapy sessions. As this trust spreads to small
group therapy sessions and other group modalities, the residents become
more inclined to share their therapeutic issues in the large community
group forum. It is as if the other therapeutic group modalities are prepa-
ration for self-disclosure in the large group—and also as if self-disclosing
one’s problems in the large community group is a mark of progress and
thereby a mark of greater mental health within the value structure of the
community. These standards have been suggested by the staff in their
process of evaluating the therapeusis of the entire setting. They have not
been shared with the residents overtly as a model through which residents
are expected to progress. Instead, they are more reflections on the covert
norms that have developed within the therapeutic system of the program
rather than through overtly stated programmatic goals.

The Sociometric Test

The sociometric test was implemented in accordance with the guide-
lines established by Moreno (1953) and as described by Hale (1981). The
logistics and rationale for the sociometric test were first shared with the
residents by written explanations. Residents were then offered an oppor-
tunity to ask questions and express feelings about the upcoming event in
their two psychodrama groups. This was done the week before the socio-
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metric data were collected and shared. Sociometric criteria were also col-
lected and voted upon by the community. It was explained that the data
would be collected on a Thursday and that all of the raw data (including
reasons for choices), sociomatrix, and sociograms would be shared with
all residents the next day in a 3-hour community group in which the event
and the feelings about the event would begin to be processed. It was also
understood that during the following week, all regular therapeutic
groups would be cancelled except for a single meeting with individual
psychotherapists. The program for the week would consist of 10 ses-
sions, 3V hours daily, of large community meetings (all residents and all
clinical staff). The purpose of this program was to continue to process
the interpersonal choice patterns within the community and to reflect on
their importance to therapeutic growth for the individual residents and
the community as a whole.

Implementation

Sociometric data was collected from the residents during one hour on
Thursday afternoon. The criterion chosen was: Among the residents in
this community, whom would you most like to talk to about difficult
therapy issues? There was some mild anxiety about the choice-making
process, but most residents were actively involved. They were asked to
make as few or as many choices as they liked and to rank two lists of
choices (positive and negative). It was emphasized that reasons be included
for each choice. The sociomatrix (Figure 1) and two sociograms (Figures
2 and 3) are included here. In the sociomatrix and sociograms, the 13
women are represented with circles and 11 men with triangles.

The Processing Session

All of the residents met with the sociometrist and one other staff mem-
ber for 3 hours. The results of the sociometric test, including sociograms
and the sociomatrix, were shared with the community. The event was
framed positively, emphasizing that interpersonal choices are part of or-
dinary life but are not usually shared overtly in this form. It was sug-
gested that the participants would learn much about their own indiv\idual
positions in this group that might be reflective of their interactional pat-
terns in their lives. It was also suggested that those individuals who were
highly chosen (positively and negatively) had more influence on the
group (i.e., that these individuals engendered stronger reactions from
others in the group than those who were underchosen). Conversely, iso-
lates and near-isolates were presented as individuals who had little
power, influence, or effect on the group. Positive and negative stars were
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also presented as having been overchosen due to their representation of
values that the group either (respectively) embraced or rejected.

The sociomatrix and the sociograms were then shared with the group.
The initial reaction of the group was varied, but most group members
were silent. Some said they were not surprised, and others stated they felt
it was good to get things in the open. Such defensive statements denied
the emotional impact of the exercise.

An action sociogram of the first- and second-level positive choices was
staged. Two sub-groups (W.-M.-K.-H.-E.-S.-0.-X. and C.-F.-L.-1.-V.-
B.-N.-Q.) were clearly visible and commented upon by the residents.
Some stated that this exercise brought into the open the group structure
of the two cliques that had previously only been covertly acknowledged.

While standing in the action sociogram, individuals were then invited
to make statements of their feelings about their respective sociometric
positions in the commuhity. Some of the near-isolates (U.,S., and X.) ex-
pressed their surprise and hurt. Others (I.,C., E., K., N.) who were clearly
surrounded by their closest friends in the community stated that they felt
quite comfortable. The positive star (F.) did not react or comment.

Another action sociogram was enacted of the first- and second-level
negative choices. After a brief silence, the negative star (W.) seemed to
become anxious and commented laughingly that his position did not
seem so bad. He went on to say that all of the hands on his shoulders felt
“warm.”” A woman (K.), who was choosing him negatively while she was
receiving two negative choices, stated rather bitterly, ‘‘I’m not laughing!”’
And the man (T.) whom the negative star was rejecting added, ‘‘Neither
am 1! I’'m now sorry that I didn’t make any negative choices!”’ The ex-
pressions of hostility increased, mostly directed towards the negative star
(W.). T. called him ‘‘the biggest bullshitter in this community,’’ and K.
told him she thought he was an ‘‘arrogant sonuvabitch.”” W. became in-
creasingly defensive and responded with superficial appreciation of their
feedback in an attempt to appear genuine.

At the close of the session, many residents retreated to a hostile de-
pendent stance towards the staff, making such statements as, ‘““Why did
they [the staff] choose this topic and this exercise?”’ (C.); ‘I need to deal
with my therapy issues, not this stuff! This is making me worse instead of
better!”’ (B.); and, “‘It’s like we didn’t do our last intensive seminar [on
the subject of interpersonal intimacy] the right way, so they’re giving it
to us again’’ (S.).

The Processing Week

Moreno (1953) stated that ‘‘A sociometric test is an examination of the
structure of a specific group, at times for the purpose of its reconstruc-
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tion”” (p. 120). In the application of sociometry to clinical work, one
measure of the success or failure of the intervention would be the degree
of change that occurs in the group. That is, does the application of the
sociometric test result in the group’s reconstruction of itself?

The following analysis of the week-long intensive therapeutic commu-
nity meetings reviews in broad outline some of the changes that occurred
in the sociometric structure of the group. The sociometric stars represent
the underlying group norms and values, as stated previously. The analy-
sis is necessarily interpretive and sketchy, as a detailed description of 18
hours of interaction among 24 clients is beyond the scope of this paper.
The broad patterns of interaction provide some idea of how the socio-
metric test affected the group’s structure, its norms, and its values. The
themes upon which the community focussed and the manner in which the
sociometric stars functioned for the community are outlined.

What occurred over the next week strayed from the processing of the
actual data of the interpersonal choices of the group but continued to
focus on both the broader interpersonal dynamics of the community as
well as on the individual residents’ relational styles. Many issues that had
been brewing within the community were discussed more openly. Many
of the habitual defensive styles of both the group and individual mem-
bers were confronted and either dealt with more openly or more rigidly
maintained.

Monday

The negative star, W., was confronted by T. on his ‘““bullshitting.”” W.
was accused of being dishonest and untrustworthy. Many of the women
in the group, led by H. and C., voiced their resentment to W. most
strongly, and this theme generalized to the point that the women ex-
pressed feeling abused by the men. It is important to note that W.’s per-
sonal therapy issues involved his lack of concern for a woman with
whom he had been intimate and that both H. and C. as well as the posi-
tive star, F., were women who had histories of childhood sexual abuse.
G. expressed her anger and hurt at being isolated with only one negative
choice. S. expressed his hurt at not being valued by the community.

Themes: Who can we trust in this group to be honest and not hurtful?
Women are victimized and abused by men, and therefore men cannot
be trusted. Group has rated ‘‘men’’ as entitled abusers of women and
‘“‘women’’ as passive servants who cannot escape victimization.

Affective Tone: Angry, hurt, and fearful.

Hypothesis: Will the community use the power of this event in a protec-
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tive or abusive way? Can the community be a place where honest feed-
back is offered in a safe way? Can men and women relate without
abuse?

Tuesday

K. opened the session by asking the men what they thought of women.
The same themes predominated in these sessions, but the group retreated
to a more intellectual stance rather than dealing with their feelings about
interacting with each other. H. related briefly some of her pain of recog-
nizing the effects of her childhood sexual abuse. This is not new informa-
tion for the group though it is the most direct statement that H. had
made to them about her feelings. She immediately retracted the power of
her statement by absolving a male group member, Q., of his history of
sexual abusiveness by telling him that he was ‘‘not like that.”’ In the last
two minutes of the group, the positive star, F., stated that she is ‘‘in
agony’’ and asked the group for help. She did not mention her own sex-
ual abuse issues overtly.

Themes: Continued focus on gender issues and the abuse of women by
men.

Affective Tone: Guarded, intellectual. Avoidance of feelings.

Hypothesis: The anger and tension of yesterday’s sessions was too hot,
so the group backed off to a safer intellectual level. The community
acted as if it were not safe to be authentic and share issues with each
other in this group.

Wednesday

W., the negative star, attempted to reinstate himself positively with the
community through repeated statements of appreciation for the feed-
back he has received. Group continued to view him as insincere and su-
perficial, and he was ignored. The group’s focus shifted to C., who pain-
fully related her confusion regarding her gender identity. Although she
knew she was a woman, she was painfully uncomfortable in female at-
tire. (It is important to note that she was a victim of childhood sexual
abuse.) W. again attempted to achieve a more positive status in the group
by directly asking for reconciliation with K. with whom he had had a
longstanding history of approach/avoidance. She finally decided to
refuse to engage with him at all, giving him the ultimate rejection, that is,
he is ‘‘not worth wasting time on.”’ This seemed a turning point in the
group process as the fantasy struggle between the entitled, abusive men
and the victimized women had been acted out between these two. In re-
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fusing reconciliation with W., K. had refused to reciprocate his abusive
role and empowered herself.

Themes: 1s it safe to get support from this group if you relate honestly
your painful feelings here? Will the men continue to abuse the women
who are in pain?

Affective Tone: Initially guarded and defensive. Shifted to compassion-
ate when C. spoke. Shifted again to anger when K. and W. interacted,
and then ended with hope.

Hypothesis: The conflict between the men as entitled abusers and the
women as victims had been resolved for the group through the interac-
tion between W. and K. By refusing to engage with W. and suffer more
““abuse,’” K. had made it safe for herself and others to share feelings
more openly and not fear the threat of being hurt by W. or other ‘“bull-
shitting’’ group members. She had also upheld the value of authentic-
ity rather than the value of superficial, yet phony ‘‘niceness.”’

Thursday

Session opened with the absence of the positive star, F., being noted by
the group. H., one of the victims of childhood sexual abuse, then invited
the silent members of the group to share their issues, relating that her
own self-disclosures had been healing for her. The negative star, W.,
continued in his attempts to regain the group’s favor by self-disclosing in
a superficial manner how the group had helped him achieve further in-
sight into his issues. He was ignored. H. reinvited others to share. B., a
particularly silent and frightened group member, was able to relate in
detail much of the sexual and physical abuse that she had suffered in her
life. P., another particularly reclusive and silent group member, was able
to share much of his life disillusionment and pain with the community
for the first time. The community is supportive, patient, and engaged
throughout. The trust and honesty that were not seen in the negative star
are now achieved through B’s and P’s sharing.

Themes: The importance of trusting each other with vulnerable feelings,
i.e., breaking the code of silence and valuing the courage it takes to
risk and achieve that trust.

Affective Tone: Compassionate, supportive, caring.

Hypothesis: The group had become safe enough for some of the more
guarded and silent members to share deeper feelings. The group con-
tinued to avoid superficial bids to participate and supported those
silent members who wished to share their painful histories. Authentic-
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ity of emotional expression was valued; superficial pleas for attention
and acceptance were rejected.

Friday

F., the positive star, opened the meeting with a clearly articulated
statement of her anger and hurt at the staff and the community mem-
bers, all of whom failed to respond to her needs in the Tuesday session.
She directly referred to the sociometric test as an example of how her
feelings were ignored, stating that she felt manipulated and unrecog-
nized. The group responded to her by appreciating her presence and
bringing to her attention how she is recapitulating her family’ dynamics
through her guilt-inspiring behavior. It seemed she was valued as one to
go to with therapy issues because she was a good listener but not a good
sharer. Thus she was experiencing the stress of being overchosen—and in
that sense, she felt ignored and did not get her own needs met. Although
A. effectively bid to work in the afternoon session, 1. made a statement
about her feelings after Wednesday’s session. The group chose to con-
centrate on I.’s intellectual examination of her past experience rather
than attend to A.’s current distress. In the final session the group ex-
pressed guilt at ignoring A. and attempted to console and help her. A. ex-
pressed profound feelings of emptiness and said she had not been helped
at all by the program. In the final 5 minutes, S. said how helpful the
week’s experience had been for him. There was no time for any further
comments on the usefulness of the group experience.

Themes: Can 1 confront staff (‘‘parents’’ or authority figures) with my
anger and disappointment? Will the program continue to help me if 1 do?

Affective Tone: Angry and constructive in the morning. Guilty and flat
in the final session. A sense of not having given/gotten enough. Denial
of disappointment.

Hypothesis: Most group members had not articulated what they wanted
from the group experience. For those who did not receive what they
wanted, the final day represented a last chance. The inability to ask
was projected onto the staff as a reluctance to give. Regrets and disap-
pointments were too painful to share.

Discussion

The use of the sociometric test in this particular therapeutic milieu
raises a number of clinical and conceptual issues. First, the application of
a structured instrument to the group process was unusual. The large
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group meetings in the community are viewed as unstructured; the thera-
pists take responsibility for arranging the times of the group and the ad-
ministrative arrangements for new members but otherwise act as facilita-
tors, not directors. Though the processing week remained unstructured,
a specific task, the processing of the sociometric test, was identified.
Thus, the application of the sociometric test changed this norm.

Second, it was striking that most of the residents perceived the specific
sociometric task differently. Many interpreted the question, ‘“Who
would you most like to talk to about difficult therapy issues?’’ as ‘““Who
do you like the most?’’ Within the context of this group fantasy, negative
choices are thus seen as destructive and negative stars in danger of being
destroyed. During the week, the negative star, despite several attempts to
regain status in the group, remained neglected. Though he was not labeled
a scapegoat, he was eventually rejected but did not leave. The positive
star, however, did leave the group, possibly because the sociometric test
raised her expectations of acceptance and respect. The attention of the
group in the early stages, however, focused on the negative star, leaving
the positive star envious and disappointed. It was she, not he, who left
the group, only to return angrily and claim her space on the final day.
Neither the positive nor the negative stars appeared to have received what
they wanted (recognition and reconciliation) from the group.

The translation of ‘“Who would you like to talk to’’ to ‘“Who do you
like?”’ in the wider context of the Catholic culture of the program also
raises issues of guilt and trust for residents generally raised to believe that
they should like and be liked by everyone. Telling someone they are dis-
liked is perceived as very damaging and provokes guilt and remorse. The
wish to damage loved objects as well as hated ones is rarely discussed in
the therapeutic community. The introduction of the sociometric test thus
exposed the community to the fears of openly expressing what they feel
about each other and ‘‘destroying’’ the ‘‘disliked’’ individuals while si-
multaneously changing the frame of the large group.

Third, it is important to question the usefulness of raising such fears
and exploring openly the dynamics within the group. This may be viewed
in terms of the effect of the sociometric test on individuals and the over-
all effect on the community. It is clear that the increased structure in the
group helped several individuals clarify their group status. The identifi-
cation of the stars and the isolates is significant since this enabled the
identified individuals to receive feedback on their position as well as to
make statements about their own feelings. One resident, G., identified as
a disliked near-isolate, shared her hurt and anger with the group at.both
her rejection by the group and by her family. On Thursday, P., another
near-isolate, shared. at length his lifetime of isolation and fears of rejec-
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tion. The positive star was identified as powerful outside the therapy
groups, while silent within them. This silence was broken on the final
day. The negative star was chosen for a perceived inauthenticity. He was
chosen the scapegoat because of his continuation of this style in the guise
of asking for feedback while actually wanting reconciliation and forgive-
ness. For both the positive and the negative stars, these were life-long pat-
terns that were exposed by the sociomietric test and examined by the group.

Several comments can be made in terms of the long-term outcome for
individuals: The sociometric test highlighted male-female issues in the
group and allowed three residents to break their code of silence regarding
their experience of child abuse. One was discharged soon after the socio-
metric event; the other two continued to openly work on sexual abuse in
group and psychodrama. K., who confronted W., the negative star, used
this confrontation as practice for confronting an equally demanding and
narcissistic man in her own life. She satisfactorily ended that relationship
and successfully left the program. The positive star has continued to
work on her issues of sexual abuse and is no longer silent in group ther-
apy. She is recognized as powerful both inside and outside the therapy
groups. The negative star, clearly shocked and hurt by his position, did
not regain any semblance of a positive position within the culture but
continued to work on issues of inauthenticity and rejection in individual
therapy. The inability of the group to find time to process the week on
the final afternoon may be evidence of considerable unfinished business
relating to the sociometric test. Several residents had spoken very little
during the week, and others had claimed space to work but had not suc-
cessfully accomplished anything. P.’s work was not built on, and he was
discharged some weeks later without speaking again in any of the formal
groups. For some individuals, then, the experience was very useful. For
others, however, it was not, and the failure to allow these individuals to
express their regrets and disappointments on the final day may be indica-
tive of how angry some residents were at not receiving what they wanted.

For the group, the sociometric test appeared to achieve several positive
results. It enabled the group to confront the negative star and observe his
survival. Angry confrontation and expression of feelings of dislike were
thus considered safe and acceptable in the group. The group was also en-
abled to discuss sexual abuse openly, a previously closed topic. Male-
female issues reflect power, family, and gender concerns—all of which
have since been viewed as acceptable, therapeutic material in the large
group. Indeed, expressions of helplessness as well as power have been
made more openly and frequently in the large group. In brief, the norm
of what is acceptable and bearable had been changed through the imple-
mentation of the sociometric test. The defeat of the negative star symbol-
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ized the group’s wish to relinquish performing and inauthenticity in favor
of acting responsibly and authentically. The value of trust, honesty, and
spontaneity was emphasized by the group. It seems likely that the intro-
duction of the sociometric test by the staff, though initially resented by the
group, gave the group permission to create more open exploration of pat-
terns of interaction and sub-groups. The group did not continue to express
its resentment toward the staff, thus implicitly taking responsibility for the
change and, as Moreno (1953) suggests, the reconstruction of the group.
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Strategic Sociometry

ANTONY J. WILLIAMS

ABSTRACT. The types of processes outlined in this paper are derived from
Moreno’s sociometric principles and systemic theory, which are now prevalent in
family therapy circles. The resultant form of group intervention, called here stra-
tegic sociometry, appears to be useful for giving information to group members
about similarities, differences, and alliances. In particular, information about the
function of alliances, and the parties to them, are considered especially helpful in
working with “‘stuck’ groups. It seems to introduce fresh ways of thinking—a
kind of structural rather than expressive way of clearing up relationships. The
theory behind the interventions is couched in terms of coevolution, difference,
and shifting the frame of thought. Examples from a training group are given
throughout.

WHEN A DRAMATIC EVENT OCCURS in a group, members seem to
form opinions about it and also seem to form alliances around those
opinions. After a while, the opinions can be given the status of sacred
truth (Boris, Zinberg, & Boris, 1975). A form of history is then created in
the group in order to explain the present. Consider the following rather
unremarkable example of an interaction in a training group:

Judith has just had a heated confrontation with Leah. The group, in fact,
has been having a lot of rows over recent weeks, and this is one of many such
outbreaks, some of which Duane has developed psychodramatically. Al-
though the actual fight is over, it is in danger of being pasted into the group
mythology by the Judith faction as ‘‘whenever anyone speaks out here,
they’re not supported,”” and by the Leah faction as ‘‘you can’t even breathe
here without getting attacked.’’ The work of the group does not appear to
be getting done.

Duane, the director of this group, has several options: to direct the en-
counter psychodramatically by expanding Judith’s and Leah’s roles to
the fullest; to make group-as-a-whole interpretations on the state of the
group; to make personal interpretations to Judith or Leah about the dy-
namics of their behavior; to spread the encounter between the partici-
pants among other group members; or to ignore the whole incident and
see what happens next.

185
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Duane does not do any of these things. He believes that the fight is not
so much an expression of spontaneity as a manifestation of the group be-
coming stuck in a ‘‘fight’’ mode. That is, he conjectures that the point of
the incident may lie outside the expressed hostility between Judith and
Leah. He decides to test this hypothesis by directing the group’s attention
away from the two people involved. He asks:

Bob, when Judith gets angry, does Cindy feel closer to Lucy or farther
away?
L?ch, does Bob feel more relieved before the outburst, or after it?

By asking these questions of people in the group other than Judith or
Leah, Duane is acting on a circular and coevolutionary rather than a lin-
ear model of cause-and-effect (Bateson, 1972). He does not address the
apparent principal characters of the incident directly; rather, he asks spe-
cial types of questions involving comparisons (Selvini Palazzoli, Bos-
colo, Cecchin, & Prata, 1980; Penn, 1982; Sanders, 1985; Tomm, 1984).
His questions convey to the group a systemic understanding: not ““X
does this’’; but ‘““what Y does when X does this.”” In a coevolutionary
conception of group work, no part of the system, Judith, for example,
truly has unilateral influence over any other part of the system. The be-
havior of any part, such as the Judith-Leah dyad, is highly influenced by
the behavior of the other parts, as well as by its own previous behavior.
Since the influence is circular, Duane believes that his inquiry must be
circular.

This section attempts to link the theory and practice of this type of in-
tervention with sociometric (‘‘the study of selective affiliation’’) princi-
ples. Moreno remarks that sociometry is to a large extent a classificatory
science that inquires ‘‘into the evolution and organization of groups and
the position of individuals within them’’ (1953, p. 51). It is a socius (com-
panion) metrum (measure). Duane’s questioning is based on verbal esti-
mates of similarities and differences and therefore is in essence socio-
metric. Because his questions are usually asked of a third person, Duane’s
technique is a projective companion measure.

Duane wishes the group to discover its alliances around a particular
problem or incident. His method is similar to one that the Milan Associ-
ates (Selvini Palazzoli et al., 1980) have called ‘‘circular questioning,’
which they developed as a countermove to families that were ‘‘stuck.”’
Their interviewing style, which may be regarded as in some ways socio-
metric, aimed to provide the family with new ideas, especially concerning
changes of relationships after a significant event. Similar conceptualiza-
tion and practices may validly apply to a group that is ‘‘stuck.’” When
the Morenean and the Milanese methods are grafted and applied to a
group setting, the result can be called strategic sociometry.
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A sociometric test investigates the choice activity among group mem-
bers. It is an instrument that examines social structures through the
measurement of attractions and repulsions that take place between indi-
viduals within a group. A ‘‘perception test’’ is a test usually given after a
sociometric test in which a person’s ability to perceive the choices of
others for self and other is measured. Strategic sociometry acts as a per-
ception test though it does not necessarily follow a sociometric test. As
Moreno remarks, a sociometric test ‘“is only a favorable and strategic
first step for the more thorough investigation of the depth structure of
groups’’ (1953, p. 92).

Theoretical Orientation

Fights in groups are sometimes a way of avoiding or delaying the work
that the group has been set up to do. A group goes through several devel-
opmental phases, each of which produces dilemmas for the members and
the leader (Bach, 1954; Braaten, 1974; Tuckman, 1965). Solutions to
these dilemmas may be effective or ineffective, enabling or restrictive
(Whitaker & Lieberman, 1964). When a group applies ineffective or re-
strictive solutions to its dilemmas, it becomes ‘‘stuck.’”’ Ineffective solu-
tions may be dependency, fighting, fleeing, and pairing (Bion, 1961). A
group comes together allegedly to change but develops basic assumptions
quite contrary to that purpose. Their solutions are employed to help
counteract the anxiety associated with changes demanded by the nature
of the group itself.

Clearly, some solutions do seem to be more restrictive than others.
Most psychodynamic labels, however, are themselves restrictive and pu-
nitive: anxiety, defences, avoiding intimacy, and so on. A preferable way
to view stuck behavior is to see it as a restrictive solution representing
nothing more than group members construing a dilemma in a certain way
and acting in ways that seem best to them. Individuals will act in ways
that they regard as self-enhancing, and a group will do the same. Con-
sider the solution of ‘‘fighting,’”” which was the one adopted by Judith
and Leah. When two people in a group fight, they enter into a kind of
paradoxical alliance whereby they attempt to do what seems best at the
time—to ward off overpowering personal attention (avoid intimacy), to get
over frustrations, or to win the leader’s attention and favor. They could
even be trying to help another member of the group who is depressed.

Duane tries to establish the function of the alliances in terms of what
the reaction to them is in the larger group. He asks himself, ‘‘If fighting
is a solution, what is the problem? Does fighting maintain the problem
rather than resolve it?’’ He may then ask the group a series of questions
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related to this notion. These questions elicit information about what
pairs are operating in the group, and, furthermore, what effect those
pairings have on the other group members. The questions could also pro-
duce information about feared disasters, the dangers that are evoked
when one asks about the negative consequences of change, or the prob-
lems that would arise if the fighting stopped.

Duane might find that the members believe that a crisis in the group
will stimulate cohesion. His questions would then track who believes that
and who does not, who most and who least fears that the group is disinte-
grating, who has most to gain from the fighting. There might also be a
consensus that the ‘““problem’’ in the group’s development has been peo-
ple’s ‘‘inability to deal with anger’’ (i.e., they see it as preferable to ab-
sorb insults and criticism rather than to react to them), and that there are
certain people to whom the group particularly responds in this respect.
Questions around the issue of anger can be asked of any member:

Carol, who notices first when someone is beginning to get angry?
Jim, who is most relieved in this group when someone blows their stack?

Following these questions, Duane can move the whole group into action,
either by asking members to ‘‘place yourself on a line as to how relieved you
are when someone blows his or her stack,’’ or he can ask selected people to
respond directly to Judith, or to Jim’s choice of ‘‘who was most relieved”’
(perceptual sociogram). That is, the process can move back and forth be-
tween strategic sociometry, classical sociometry, action methods, and en-
counter. :

Strategic methods tend to reveal a circuit of interactions around a
problem or an event that has been identified—in this case, a fight. Duane
considers that his strategic task is to discern and make known to the
group the coalition alignments around any given problem in the present.
He wishes to keep the situation and people’s coalitions as fluid as possi-
‘ble. After a period of time in a group or organization, choice-making ac-
tivity forms a pattern (Hart & Nath, 1979). If the group system, the pat-
tern, is revealed or defined, it becomes freer to change (Maturana &
Varela, 1980). So Duane asks:

Who is most upset by this problem?

Jane.

What does Jane do when she is upset?

She cries.

Who sympathizes with her most when she cries?

Andrew.

Who becomes most guilty when she cries?

Cindy.

Who becomes stuck when Andrew sympathizes with Jane?
Lucy.

©
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As a result of these questions, the group coalitions around a problem
may start to be revealed, not merely to the director, but to the members
themselves. These coalitions are the business of the group around which
most of its dynamics run. Duane wants to create the possibility of alter-
native epistemologies about the group, new ways in which people make
meaning. He also seeks an increase in ‘‘membership’’ in the problem and
greater freshness and spontaneity. Fighting itself, apparently a spontane-
ous enough activity, may actually have become part of the group’s linear
hypothesis and is therefore a rigid rather than a spontaneous response.
Duane’s questions, accordingly, are designed to provoke new possibili-
ties, new thought, new angles, and new emotional states. They invite
““objective’” group cohesion (by crossing over alliances and coalitions)
and enhance member differentiation and creativity. That is, the aim of
strategic sociometry is similar to the aims of most psychodramatic work
—the development of spontaneity and the creation of new roles. But the
whole group moves to these new roles in a coevolutionary fashion; the
old roles become ‘‘impossible’’ to hold in the group. Duane’s interven-
tion is based on three principles: coevolution, responsiveness to differ-
ence, and shifting the frame of thought.

Coevolution

In any ecology, all elements are in relationship and continually accom-
modate to each other (Bateson, 1972). A group quickly forms a kind of
ecology and as quickly requires a concept of coevolution for it to change.
Rather than a simple linear notion of individual growth, or even one of
group-minus-leader growth, a total concept of group-and-leader is re-
quired. Once the group has formed, the director and group attempt to
coevolve. Ecologically speaking, if one changes, the others must adjust.

Duane’s questions are formulated in the light of hypotheses about
holistic patterns within the system. He assumes that if the group as a
whole makes progress, every member of it must also make progress
(Kibel & Stein, 1981). A radical version of this adage would be that it is
impossible for a group member to make progress in the group unless the
group as a whole makes progress—no evolution without coevolution. We
are more used to the corollary of this hypothesis: Given that everyone in
the group is connected in a circuit of interaction, if anyone in the group
(including the director) makes progress, then everyone else will too. This
familiar way of thinking tends to neglect the possibility that the group
may stop anyone from making progress unless it, itself, is able to find
new roles to deal with the change.

Duane is attempting to illustrate a notion of reciprocity among the
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members. He describes the behavior of one group member and asks an-
other to comment on the reactions of other group members to it. More
heretically still, according to some circles of therapy, Duane sometimes
“even asks person A to assign responsibility to C, D, E, F, or G for person
B’s behavior. For example, he once said to Richard, “You are acting
very depressed today’’ (describes behavior) and then immediately turned
to another member and asked: ‘“Sally, who in the group is most responsi-
ble for keeping Richard depressed?’’ (assigns responsibility).

After a few answers, the whole group can be invited to go into action
so that Richard’s depression is not treated as an isolated or purely per-
sonal event. ‘“‘Everyone, form a sculpture around Richard to show the
ways you keep him depressed.’”’ This could be followed by another in-
struction: ‘‘Now form a sculpture to show how Richard stops you doing
anything to change this.” ' ‘

This procedure is based on a different philosophy from that espoused by
many contemporary fulfillment psychologies, such as gestalt therapy, that
urge ever more responsibility for the self. Instead, the method advocated
here continually places a context around the self of other people’s reactions
or anticipations, what Moreno calls ‘‘the invisible tele-structures which in-
fluence his position”’ (1953, p. 95). Duane’s perceptual test assumes that all
roles are interpersonal, consisting not only of cognition, affect, and behav-
ior, but also of context and effect. What is the effect of Richard’s depres-
sion? What is the interpersonal context (the group) in which it takes place?
Who does Richard hope to influence by his depression?

The assumption that Richard’s depression is not merely an internal
matter sounds at first risky, or even crazy, but if asked, most members
will make some sense out of it. The meaning that they assign will usually
concern their own lack of spontaneity in their behavior to Richard. Per-
haps they ‘‘walk on eggshells’’; perhaps they also have become de-
pressed; perhaps they have become very jolly. Somie might see that,
rather than containing Richard’s depression by their sympathy, they
were, in fact, being ‘‘controlled’’ by Richard, who somehow ‘‘made’’
them suppress their spontaneous reactions. Or perhaps Richard is trying
to help the group in some way by being depressed, a way he may have
learned in his family of origin. The questions induce a different way of
thinking about events in the group.

Old patterns of thinking and feeling are inevitably revised in a coevolu-
tionary framework. The context of a member’s behavior is established as
paramount, intricately connected with the behavior of all the other mem-
bers. So-called pathology becomes seen as a form of social interaction.
The person involved and the group are defined by the nature of the ques-
tions as producing the best solution possible, as they see it. So Richard
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might see the solution to his problems as ‘‘be depressed,’’ and the group
might see the solution to the problem that Richard’s depression poses for
them as ‘‘walk on eggshells.”” When these adopted solutions are exposed,
other solutions becomie possible for all.

Coevolutionary thinking also applies when a person shows heightened
spontaneity and flexibility. The social context of our actions is not con-
fined to troubling behavior. People actually do enhance each other’s
well-being and help create new and splendid roles. At such times, instead
of simply noting the changes to the person involved (‘‘It’s great that
you’re participating more, Jane’’) the director can congratulate the
whole group for the person’s new-found freedom and ask the group what
they, rather than the individual concerned, did to bring it about.

Tom, who in the group made most space for Jane to participate?
Who is most pleased that she has?
Who do you think will be next to participate more fully?

People thus learn about reciprocity of relationships—*‘we have helped X
change by changing ourselves as we relate to her.”” Praise and blame
begin to lose meaning in favor of an understanding that action always
takes place in context.

Difference

What people respond to is difference or change. These changes must
be dramatic in some way in order to be noticed. Bateson (1982, pp.
108-109) observed that people find it difficult to detect gradual change
because they become habituated and unaware of siow alterations. A per-
son scarcely notices the differences in light through the year as the sea-
sons change; but he or she would notice if it suddenly grew dark at 5 P.M.
in the middie of summer. To be perceptible, change must be of sufficient
magnitude or sufficient suddenness so that its difference makes an impact.

Asking a question about the difference in how Cindy and Lucy regard
Judith’s behavior attracts awareness to that difference. If Bateson is
right, Cindy can only understand her behavior in terms of difference
from someone else (although the person chosen need not necessarily be
Lucy—that will depend on the director’s hypothesis), or difference be-
tween now and at some time in the past, or between now and some time
in the future. For differences to become ‘‘information,’’ they must be
differences that make a difference. The director triggers the release of in-
formation by inquiring about differences. Duane’s questions have most
chance of making a difference if they confirm or disconfirm a specific
and systemic hypothesis that he is generating as he watches the group in
action.
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One shape that ‘‘difference’’ questions can take is the before or after
form. That is, the comparisons can relate to changes in the mood state of
the group or to changes in ‘“‘hidden sociometry’’ after a particular event.
For example, suppose the group seems tense and flighty, but Duane does
not know what has triggered this state. His strategic sociometry could
run something like the following:

. When did the problem in the group begin?
Jill. Three weeks ago.
Q. What else was happening two weeks ago?
Jill. Sandy didn’t turn up for two sessions in a row.
Q. Who missed her most?
Jill.  Judith and Bob and Cindy.

Q. Who had the hardest time adjusting?
Mike. Bob.
Q. Why?

Mike. She drives home with him when the group is finished, and they talk.
Q. Who in the group most wished they didn’t do that?

Jill. You, Duane, (laughter) and Carol and Cindy.

Q. Andrew, do you agree with Jill that I and Carol and Cindy are most
against Sandy and Bob driving home together?

The event of Sandy missing the group two times in a row has become
tied into a system of relationships and triangles that tend to be the ‘‘se-
crets’’ of the group. Particular contents of the group secrets are not so
important as who shares the secrets. Thus Judith, Bob, and Cindy are
linked in that they all missed Sandy for various reasons. In the example,
these reasons were not explored, but they could have been. Bob and Sandy
have a ‘‘driving home’’ alliance where, presumably, many opinions are
shared. The people who are thought most to object to this alliance (in-
cluding the director) are identified, and the reasons why they object
could also be gone into. Alternatively, a new set of alliances over the
same issue can be explored from a different angle. For example: *“Who
doesn’t give a damn that Bob drives home with Sandy?’’ ‘“How do you
explain that X doesn’t give a damn?’’ The why questions are not so much
designed to diagnose people’s motivations as to uncover the unexpressed
values of the group on the issue (the group myth). The myth might be
that the group will come to some harm if Bob and Sandy drive home to-
gether. It is then important to search out the alliances around this belief
—who believes it, who does not. Who agrees with whom?

Group members can be asked to shape their comments to each other in
terms of differences rather than absolute judgments. The information
relevant to people in a group is usually called feedback. Feedback that is
given early in a group is generally of the order of ‘““you are X’’ or ‘‘you
are Y.”’ For example, someone might say, ‘“You are defensive, Bob,”” or
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“You are completely cut off from your feelings, Cindy.”’ That is, the
giver of the feedback makes an assumption that he or she is an objective
judge of the other person’s behavior. This form of feedback is not highly
regarded in therapeutic circles, although, for some clients or patients, the
ability to make any direct statement to another person may be considered
a step in the right direction. ‘

Later, after careful tutelage from the leader, the nature of the feed-
back is likely to change. The feedback “‘I see you doing such and such’’ is
linked with self-disclosure—*‘this is how I experience myself.”” Members
begin to express themselves in ‘I statements’’ that are incorporated into
the ‘‘you statements’’ of feedback. That is, comments are couched in
terms of the reaction to the other person: ‘““When you are silent, Bob, I
feel like I’m hammering on a locked door,’” or ‘“When I talk to you, Cindy,
I can feel the life draining away from me.”’ This type of comment blend-
ing feedback and self-disclosure is expressed in terms of a relationship.
Such commentary is more recursive than simple feedback or simple self-
disclosure and is usually regarded as beneficial for the giver and receiver
alike.

This paper has argued for relationship as the form by which people
know things. Strategic sociometry extends but by no means replaces rela-
tionship-style feedback. In one of our earlier examples, when Judith was
fighting with Leah, the relationship between Cindy and Lucy is gathered
together around the event. Their reactions are compared in terms of one
or the other being more upset when Judith gets angry. The comment by
Bob produces complex feedback to Cindy, to Lucy, to Judith, and to
Leah on their impact on the system and the system’s impact on them.
Moreover, as the comment is made in comparative terms, it is presuma-
bly more intelligible than some sort of absolute judgment, such as ‘‘you
are shy’’ or ‘‘you are suspicious,”’ in which the receiver is left with a
problem of meaning. Just how shy, how suspicious is one? What does it
mean? Compare these statements with ‘‘you are shyer/more suspicious
than you used to be’’ or ‘‘than Cindy is.’’ These concepts are more man-
ageable than when expressed in absolute terms. The comparisons with
before or after or with Cindy are not meant to engender competition but
merely to create meaning.

Shifting the Frame of Thought

When strategic directors fashion a criterion, they tend to connote the
contexts of events positively. Positive connotation brings new informa-
tion to the group by shifts in the framework of the leader’s and the mem-
bers’ thinking (the belief aspects of their roles). Sociometric criteria do
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not merely elicit information about groupings around a certain point;
they also actually introduce concepts. (Who would be the first to recog-
nize that Judith gets angry because she cares too much rather than too lit-
tle?) The new concept in that example is “‘caring too much.”” A strategic
criterion might, for instance, embed the notion of volition as against
things just happening: ‘““When Judith decided to get angry. . . .”” “When
did Richard make up his mind to be depressed?’’ Other concepts such as
“‘caring for others when they are distressed,”” or ‘‘curiosity,”” or ‘““cour-
age’’ can be introduced by questions such as ‘“‘who in the group is most
curious about what will happen next?’’ This provides a helpful connota-
tion for negative and pathologizing labels such as ‘‘symbiotic depression,”’
‘‘anticipatory anxiety,’’ and the like.

Criteria can also be selected on the grounds of people’s grouping
around an event and not merely an emotional state. For example, Sandy’s
absence can be reconstrued as ‘‘leaving the group on the shelf,”’ so that the
group’s former anger at the ‘‘abandonment” element of the absence can
take on a new light. Other events, such as arguments, can also become the
subject of surprising criteria, as has been seen. The surprisingness of the cri-
teria, the possibility of being completely lateral to conventional therapeutic
wisdom and the cliches of personal improvement, can carry considerable
therapeutic power and demand a spontaneous response.

The frame shift can act as a brake on linear thinking and advice.
Sometimes linear feedback (‘‘you are X; you are Y’’) becomes a prob-
lem-maintaining rather than a problem-solving device. For example,
Judith might traditionally receive feedback (covert advice) on whether
she ought to be ‘“‘more’’ or ‘‘less’” angry. Now it may well be that she has
already given herself plenty of feedback on this matter in her own self-
talk, and has perhaps done so for years without getting very far. But if
the question becomes ‘*who in the group is most relieved when Judith
gets mad?’’ the focus is shifted away from whether Judith should or
should not control her temper. The new focus is the function of Judith’s
temper in the group. What does it do for Judith? What does it do for the
group? The question of ‘‘relief’’ puts the outburst into a different frame.
Judith can begin to see that her outbursts may be serving group needs,
such as to be distracted, to be a victim, to be part of an aggressive inter-
action without seeming to be. The questions for her, then, become how
much longer will she go on ‘‘serving’’ the group in this way, and what
does being angry in this way do for her?

Simultaneously, the other members of the group have to deal with the
event in a way that they have not dealt with it before. The feedback is
multiple. The director is driving at a systemic reaction to the event—how
the dyadic behavior between Judith and Leah is established and main-
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tained by the group. Judith’s anger and Leah’s complaining can be seen
as lifestyles of the group that may not be helping it with its essential
goals. The sociometric criteria, then, are designed to uncover the ‘‘life-
style support systems.”’ If necessary, an actual classical sociogram can be
constructed to validate or invalidate the perceptual criteria that have
been used.

Therapy is concerned with change. In group therapy, change has the
best chance of occurring when the support systems of dysfunctional life-
styles are challenged and undermined. Otherwise, it is the functional sys-
tem that is challenged and undermined. If the group members are, in
fact, relieved by the incident, the chances are that the anger outbursts
will happen over and over again, much to Judith and Leah’s bewilder-
ment. It seems as if everyone is out of control—the principal actors and
those who maintain them. Judith’s individual desires to be less angry are
not irrelevant, but sociometric criteria revealing relief in the group when
she is angry may help her to see what she must confront in trying to be
less angry; how the ‘‘we’’ influences the ‘1.’ Judith has become a socio-
metric star on the ‘‘anger-relief”” criterion.

As for Leah, it would be very easy to become unhelpfully caught up in
her misery if one looked only at her individual roles or even her dyadic
roles with Judith. A strategic director, however, is most interested in
Leah’s group roles. When this set of roles is considered, the question of
Leah’s function in the system may become more intelligible. If Leah’s
major group roles were, say, scapegoat and victim, one of the important
figures nominated as ‘‘most relieved when Judith gets angry’’ might be
Leah herself. As a result of the information, Leah may recognize and
wish to change her group function of scapegoat and victim.

Conclusion

Since its chief focus is on alliances, triangles, and subgroupings, stra-
tegic sociometry is most appropriately used in an established group or
organization. It is not a way of running a group as such, but is intended
as an occasional unlocking device for a system that has become stuck.
Even if the group is stuck in ‘‘flight,”’ the questions can be asked as to
who is most eager to flee, who least eager, who is joining whom in
escape, and who is next likely to put up a device to distract someone from
pain.

It has been the purpose of this paper to suggest that a stuck group
needs new information to help it change. The ‘‘new information’’ is, in
fact, not so new. The group ‘‘knows’’ what the alliances are but does not
know that it knows until asked. Covert alliances and hierarchies in the
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group, when uncovered by relevant questioning, tend to lose their potency.
The alliances had been supported and energized by being out of conscious
awareness and certainly out of spoken awareness. Revealing the relation-
ship networks in the group tends to shift old, and possibly stuck, habits
of thinking.

The release of information, especially information concerning differ-
ences, is intended to produce change in itself. By defining its own system
anew, the system is enabled to move on (Maturana & Varela, 1980;
Parry, 1984). The sociometric questions are based on particular hypoth-
eses and lead to confirmation or nullification of those hypotheses. Stra-
tegic sociometry is not a permanent way of running a group, however. It
is an intervention. It does not of itself lead to action, though as has been
indicated, there are plenty of outlets to action along the way if the direc-.
tor sees fit.

Strategic sociometry leads the group to a very quiet form of sponta-
neity. After a run of strategic questions, members tend to be calm and
ready to get on with whatever the group has gathered together to do. The
spontaneity involved seems to be a new way of thinking that clears the
way for new emotional interactions. It is a ‘‘cool’’ rather than a ‘‘hot”’
medium, even though the issues involved—alliances, including alliances
with the leader—is the hottest topic a group can touch (Whitaker & Lie-
berman, 1964; Yalom, 1975).

In the author’s experience, the method appears to do one thing well: It
provides multiple perspectives that clear the group for work. The group
secems no longer to operate as a ‘‘basic assumption’’ group but as a
“work’’ group (Bion, 1961). That is, the group can complete the tasks
for which it was constituted, whether these be therapy, training, or the
achievement of particular goals. After a successful run of strategic ques-
tions, the group does seem to achieve what it had intended in the first
place. The passions tied up by alliances and secrets are cooler, for a while
anyway. Dysfunctional interactions based upon incapacitating fears,
anger, jealousy, and hierarchical anxieties seem a little irrelevant to the
group members at this stage, and there may be no particular established
warm-up. In view of the fact that many people consider their current
system, even when based on anxiety, to be more interesting than their
spontaneous system, and therapy more interesting than real life, to
‘‘leave’’ the basic assumption group for the work group involves some
sacrifice. It is, after all, to leave the known for the unknown.
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Gertrude Stein and a companion
Echoes of Moreno

On reading Zerka Moreno’s ‘‘Let performers actually perform’’ (Jour-
nal of Group Psychotherapy, Psychodrama and Sociometry, Vol. 40,
No. 2, Summer 1987), I warmed up to reflecting on a play that I saw a
short while ago, Gertrude Stein and a Companion by the American-born
writer and poet Win Wells, performed at the Universal Theater in Mel-
bourne, Victoria.

The play opened with a very alive ‘‘dead Gertrude Stein’’ soliloquizing
about her death. ‘“Alice B. Toklas’’ entered and also began soliloquizing
about Gertrude’s death. Enactment and dialogue proceeded between the
““‘dead Gertrude’’ and the ‘‘alive Alice.”’

There were other vignettes recounting various times in their lives when
Gertrude was alive, including a humorous rendition by ‘Alice,’’ enact-
ing the role of Gertrude’s brother when he was faced with Picasso’s pic-
tures, and by ‘“‘Gertrude’’ playing the role of an American journalist who
interviewed her and Alice when they were on a visit to America.

At the end of the play, the ‘“dead Gertrude’’ and ‘‘90-year-old Alice’’
held hands and Gertrude commented that dead is dead and gone is gone.
She did, however, wonder to Alice whether their relationship wouldn’t
go on forever.

Did Win Wells know about J. L. Moreno’s sociometry and psycho-
drama . . .?

SUE DANIEL
Melbourne, Australia
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Psychodrama for the Aged

In this age of advanced technology, Japanese society faces a new
challenge. The proportion of the population of people aged 60 and
over is rapidly increasing. Recent statistics show that 15% of the pop-
ulation is aged 60 or above. In addition, the average life span is in-
creasing. Today, a Japanese woman can expect to live until the age of
80. For men, the figure is 76. The challenge facing Japan today is how
to improve the quality of life for these aged people. The question is
not how long do we live but how do we live.

The most important task is the prevention of illnesses that fre-
quently accompany old age. Public health centers are trying an educa-
tional approach to prevent heart attacks, strokes, and cancer. Older
people have free time and enjoy attending such meetings. Unfortun-
ately, they are not used to just sitting and listening to lectures. They
prefer to be more actively involved. Therefore, new and more interest-
ing educational techniques need to be used in order to increase the ef-
fectiveness of these educational programs.

In my opinion, psychodrama may be an effective method. Older
people are often depressed about their future. They feel dependent on
others and useless to society. By using psychodrama, however, we can
help older people recapture the memories of the past and bring them
to life again. We can help them understand that their past is a treasure
and from it they have-many jewels of wisdom and experience to share
with society.

Hajime Mashino, M.D., Utsunomiya University, in the January 1987
issue of The Official Journal of the Japan Association of Group Psy-
chotherapy.
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